WORKSHOP GUIDE FOR OLAC MODULE:
Learning Supports

OVERVIEW
Note to Facilitators: The workshop guide is set up in a flexible way to enable its use as an
individual learning activity, an online learning experience, or a traditional face-to-face
professional development session (or series of sessions). It is also possible to mix and match
assignments to create a blended learning experience. The inclusion of objectives and
evaluation rubrics also enables an individual, school district, or agency to submit the course
materials to a university to determine whether or not this guide might serve as a credit-bearing
learning experience. The amount of material included in the guide would translate to 1semester-hour of credit in many universities that give credit for participation.
Description: The workshop draws on material provided in the module titled, “Learning
Supports”—a learning resource developed and disseminated by the Ohio Leadership Advisory
Council (OLAC) through its website (http://www.ohioleadership.org/). The narrative, videos,
and charts comprising this workshop explain how educators can use the Ohio Improvement
Process (OIP) with its connected set of TBTs, BLTs, and DLT to plan, implement, and evaluate
core instructional practices and interventions that attend to the needs of diverse learners. This
guide provides an overview of support frameworks and intervention strategies such as coteaching, flexible grouping, and teaching for metacognition.
Goals: The overarching goal of the workshop described in this guide is to enable educators to
use the OIP to engage in continuous improvement positioned to promote equitable, inclusive,
high-quality, and responsive education for all learners. A subsidiary goal is to promote
awareness of educational frameworks and intervention strategies that promote high levels of
learning among students with diverse needs. The learning objectives that provide specification
for the overarching goal come from three sets of relevant standards: the second edition of Ohio’s
Leadership Development Framework (BASA, 2013), the Ohio Standards for Principals, and the
Educational Leadership Constituent Council (ELCC) Building Level Standards. Relevant
objectives from each of the three sets of standards are keyed to the experiences listed in the
Learning Experiences Matrix below.
Evaluations of Learning: The module includes a pre- and post-assessment that can be used at
the beginning and end of the workshop to evaluate changes in the degree to which participants
understand the content that the workshop presents. Rubrics keyed to learning objectives can be
used to assess performance of the four activities described in the guide.
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LEARNING EXPERIENCES MATRIX (Note: Completion of 3 of the 4 activities equates to one semester-hour of credit.)
Objectives1

Individual Activity

Didactic materials

Read all narrative and
watch videos in the
"Learning Supports"
OLAC module.

Activity #1 Objectives

Read activity prompt #1
and provide a written
response that answers all of
the questions.

On-line Small Group Activity

Read all narrative and
watch videos in the
"Learning Supports"
OLAC module.

Face-to-Face Group Activity

Read all narrative and watch
videos in the "Learning Supports"
OLAC module.

Evaluation Method

Pre- and postassessments
linked with
module.

Read discussion prompt
After a facilitator reads discussion LS Rubric #1
#1 and discuss each
prompt #1 aloud, engage in small
question in turn on a
or large-group discussion of the
discussion board, wiki, or issues raised by the questions.
blog.
Activity #1: Supporting Teamwork to Incorporate Learning Frameworks
Think about how your school might benefit from adopting one of the frameworks detailed in the module—UDL, CRP, or RTI. Which
framework did you pick and why? How will this framework benefit your school? How will it fit in with OIP processes in your school and
district? What steps would your BLT need to take in order to adopt the framework? What sorts of decisions would the BLT need to make
about existing instructional programs and materials (e.g., the current reading and math series, a comprehensive reform package such as
Success for All, a school-wide grading policy, a walk-through protocol that the school uses) in order for the framework to function as it is
intended to function?
Activity #2 Objectives Read activity prompt #2
Read discussion prompt
After a facilitator reads discussion LS Rubric #2
and provide a written
#2 and discuss each
prompt #2 aloud, engage in small
response that answers all of question in turn on a
or large-group discussion of the
the questions.
discussion board, wiki, or issues raised by the questions.
blog.
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standards are identified using a coding system whereby the first portion of the standard label is an abbreviation for the source of the standards (Ohio

Objectives1

Individual Activity

On-line Small Group Activity

Face-to-Face Group Activity

Evaluation Method

Activity #2: Supporting Teachers’ Learning of an Effective Instructional Practice
Based on what you learned from reading the material in the module and what you know about the teachers in your school, what is your
assessment (albeit informal) of the extent to which the teachers, in general, use the following practices in an effective manner: (1) coteaching, (2) differentiating instruction, (3) flexible grouping, (4) structuring the classroom for student success, (5) teaching for
metacognition, (6) flexible grouping and (7) providing opportunities for enrichment and acceleration? What evidence supports your
informal assessment? Which of these practices do you believe would have the greatest impact on the learning of the students enrolled in
your school? Why? In your role as principal or teacher-leader, what systematic processes might you use in order to help the teachers in your
school learn more about how to use the practice you identified as the one with the greatest potential impact?
Activity #3 Objectives Read activity prompt #3
Read activity prompt #3
Read activity prompt #3 and then
LS Rubric #3
and submit a list of video
and post to a discussion
make note of video resources that
resources that respond to
board, blog, or wiki a list
you know about or discover by
the question asked in the
of video resources that
searching the internet. Using your
prompt.
respond to the question
notes, share the resources you
asked in the prompt.
found with others in a small group.
Activity #3: Finding Useful Professional Development Resources
Teachers often appreciate learning about effective practices by seeing those practices demonstrated or described in videos and webinars. For
this reason, various organizations, such as the Ohio Leadership Advisory Council, the Center for Applied Special Technology, the What
Works Clearinghouse, and the IRIS Center develop videos and webinars on practices that are effective for supporting students’ learning.
Pick an instructional framework (e.g., UDL, CRP, RTI) or an instructional practice (e.g., co-teaching, flexible grouping, teaching for metacognition, acceleration). Then visit the websites of these organizations or others to identify videos and webinars that might help teachers at
your school learn about the framework or practice you selected. Write down the web addresses (URL) for five videos or webinar related to
the instructional framework or practice you selected. Provide a rating of the quality and usefulness of the video or webinar (e.g., high,
medium, low) and its level of relevance to the teachers at your school. Also provide a brief rationale explaining why you think the video or
webinar is of high, medium or low quality, usefulness, and relevance. You can record the information, if you would like, using the matrix
below.
Video/Webinar Name
URL
Quality Rating
Usefulness Rating
Relevance Rating/
(H,M,L)/Rationale
(H,M,L)//Rationale
(H,M,L)/Rationale
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Objectives1

Individual Activity

On-line Small Group Activity

Face-to-Face Group Activity

Activity #4 Objectives

Read activity prompt #4.
Describe the professional
development activity (e.g.,
the audience for whom it is
designed, the sequence of
steps to be used in
conducting it, the amount
of time it will take, and so
on) and then answer the
questions included in the
activity prompt.

Read activity prompt #4.
In a small group (using a
wiki, blog, or discussion
board) create a
professional development
activity to address the
specifications included in
the prompt. Describe the
professional development
activity (e.g., the audience
for whom it is designed,
the sequence of steps to be
used in conducting it, the
amount of time it will
take, and so on). Then
discuss the benefits and
challenges associated with
using the PD activity with
staff at your school.

Read activity prompt #4. In a
small group create a professional
development activity to address
the specifications included in the
prompt. Describe the professional
development activity (e.g., the
audience for whom it is designed,
the sequence of steps to be used in
conducting it, the amount of time
it will take, and so on). Then share
your activity with the group as a
whole, engaging other participants
in a discussion of the possible
benefits and challenges associated
with using the PD activity with
staff at their schools.

Evaluation Method

LS Rubric #4

Activity #4: Learning about Cultural Difference
Develop a professional development activity for your school (or for a TBT at your school), perhaps one in which staff members discuss
with one another the cultural values, norms, and practices that influenced their upbringing, experiences, and self-definitions or perhaps one
that addresses culture differences in some other way. Why do you think the activity would be helpful for increasing the cultural sensitivity
of staff at your school? If you actually were to use this activity with the staff at your school, what challenges do you anticipate?	
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OBJECTIVES
ALL OBJECTIVES2
OLAC Essential Practices (Building Leadership Team)
OLAC 3.1: Ensure that the established district curriculum is the curriculum used by all teachers
in the school, and ensure instruction is aligned with the big ideas and essential questions
embedded in the curriculum.
OLAC 3.4: Ensure the delivery of high-quality instruction on a school-wide basis that is based
on research-based practices, engages students, incorporates culturally responsive practices, and
relies on ongoing assessment and progress monitoring to inform instruction.
OLAC 3.5: Require the systemic implementation and ongoing evaluation of
prevention/intervention strategies as part of the building’s instructional program to ensure that all
students meet performance targets.
OLAC 5.7: Provide for extensive job-embedded professional development aligned with buildinglevel strategies/action steps for improving for instruction and achievement.
OLAC 6.2: Keep the purpose of ensuring the success of every student central to all decisions.
Ohio Principal Standards
OPS 2.1: Principals ensure that the instructional content that is taught is aligned with the Ohio
academic content standards and curriculum priorities in the school and district.
OPS 2.2: Principals ensure instructional practices are effective and meet the needs of all students.
OPS 2.3: Principals advocate for high levels of learning for all students, including students
identified as gifted, students with disabilities and at-risk students.
OPS 2.6: Principals support staff in planning and implementing research-based professional
development.
OPS 3.4: Principals institute procedures and practices to support staff and students and establish
an environment that is conducive to learning.
OPS 5.4: Principals establish expectations for the use of culturally-responsive practices that
acknowledge and value diversity.
ELCC (Building Level Standards)
ELCC 1.3: Candidates understand and can promote continual and sustainable school
improvement.
ELCC 2.1: Candidates understand and can sustain a school culture and instructional program
conducive to student learning through collaboration, trust, and a personalized learning
environment with high expectations for students.
ELCC 2.2: Candidates understand and can create and evaluate a comprehensive, rigorous, and
coherent curricular and instructional school program.
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Specific standards are identified using a coding system whereby the first portion of the standard label is an
abbreviation for the source of the standards (Ohio Leadership Advisory Council, Ohio Principals Standards,
Educational Leadership Constituent Council) and the second portion includes a number representing the general area
or domain in which the standard is located, a period, and then the specific number of the standard in that area or
domain.
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ELCC 2.3: Candidates understand and can develop and supervise the instructional and leadership
capacity of school staff.
ELCC 5.3: Candidates understand and can safeguard the values of democracy, equity, and
diversity within the school.
ELCC 5.5: Candidates understand and can promote social justice within the school to ensure that
individual student needs inform all aspects of schooling.
Activity #1 Objectives:
OLAC Essential Practices (Building Leadership Team Practices)
OLAC 3.1: Ensure that the established district curriculum is the curriculum used by all teachers
in the school, and ensure instruction is aligned with the big ideas and essential questions
embedded in the curriculum.
OLAC 3.4: Ensure the delivery of high-quality instruction on a school-wide basis that is based
on research-based practices, engages students, incorporates culturally responsive practices, and
relies on ongoing assessment and progress monitoring to inform instruction.
OLAC 3.5: Require the systemic implementation and ongoing evaluation of
prevention/intervention strategies as part of the building’s instructional program to ensure that all
students meet performance targets.
Ohio Principal Standards
OPS 2.1: Principals ensure that the instructional content that is taught is aligned with the Ohio
academic content standards and curriculum priorities in the school and district.
OPS 2.2: Principals ensure instructional practices are effective and meet the needs of all students.
OPS 2.3: Principals advocate for high levels of learning for all students, including students
identified as gifted, students with disabilities and at-risk students.
ELCC (Building Level Standards)
ELCC 1.3: Candidates understand and can promote continual and sustainable school
improvement.
ELCC 2.1: Candidates understand and can sustain a school culture and instructional program
conducive to student learning through collaboration, trust, and a personalized learning
environment with high expectations for students.
ELCC 2.2: Candidates understand and can create and evaluate a comprehensive, rigorous, and
coherent curricular and instructional school program.
Activity #2 Objectives:
OLAC Essential Practices (Building Leadership Team Practices)
OLAC 3.4: Ensure the delivery of high-quality instruction on a school-wide basis that is based
on research-based practices, engages students, incorporates culturally responsive practices, and
relies on ongoing assessment and progress monitoring to inform instruction.
OLAC 3.5: Require the systemic implementation and ongoing evaluation of
prevention/intervention strategies as part of the building’s instructional program to ensure that all
students meet performance targets.
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OLAC 5.7: Provide for extensive job-embedded professional development aligned with buildinglevel strategies/action steps for improving instruction and achievement.
Ohio Principal Standards
OPS 2.2: Principals ensure instructional practices are effective and meet the needs of all students.
OPS 2.3: Principals advocate for high levels of learning for all students, including students
identified as gifted, students with disabilities and at-risk students.
OPS 2.6: Principals support staff in planning and implementing research-based professional
development.
OPS 3.4: Principals institute procedures and practices to support staff and students and establish
an environment that is conducive to learning.
ELCC
ELCC 2.1: Candidates understand and can sustain a school culture and instructional program
conducive to student learning through collaboration, trust, and a personalized learning
environment with high expectations for students.
ELCC 2.2: Candidates understand and can create and evaluate a comprehensive, rigorous, and
coherent curricular and instructional school program.
ELCC 2.3: Candidates understand and can develop and supervise the instructional and leadership
capacity of school staff.
Activity #3 Objectives:
OLAC Essential Practices
OLAC 3.4: Ensure the delivery of high-quality instruction on a school-wide basis that is based
on research-based practices, engages students, incorporates culturally responsive practices, and
relies on ongoing assessment and progress monitoring to inform instruction.
OLAC 3.5: Require the systemic implementation and ongoing evaluation of
prevention/intervention strategies as part of the building’s instructional program to ensure that all
students meet performance targets.
OLAC 5.7: Provide for extensive job-embedded professional development aligned with buildinglevel strategies/action steps for improving instruction and achievement.
Ohio Principal Standards
OPS 2.2: Principals ensure instructional practices are effective and meet the needs of all students.
OPS 2.3: Principals advocate for high levels of learning for all students, including students
identified as gifted, students with disabilities and at-risk students.
OPS 2.6: Principals support staff in planning and implementing research-based professional
development.
ELCC
ELCC 2.3: Candidates understand and can develop and supervise the instructional and leadership
capacity of school staff.
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Activity #4 Objectives:
OLAC Essential Practices
OLAC 5.7: Provide for extensive job-embedded professional development aligned with buildinglevel strategies/action steps for improving instruction and achievement.
OLAC 6.2: Keep the purpose of ensuring the success of every student central to all decisions.
Ohio Principal Standards
OPS 2.6: Principals support staff in planning and implementing research-based professional
development.
OPS 5.4: Principals establish expectations for the use of culturally-responsive practices that
acknowledge and value diversity.
ELCC
ELCC 2.3: Candidates understand and can develop and supervise the instructional and leadership
capacity of school staff.
ELCC 5.3: Candidates understand and can safeguard the values of democracy, equity, and
diversity within the school.
ELCC 5.5: Candidates understand and can promote social justice within the school to ensure that
individual student needs inform all aspects of schooling.
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OBJECTIVES
Objective3
OLAC Essential Practices (Building Leadership
Team)
OLAC 3.1: Ensure that the established district
curriculum is the curriculum used by all teachers in
the school, and ensure instruction is aligned with the
big ideas and essential questions embedded in the
curriculum.
OLAC 3.4: Ensure the delivery of high-quality
instruction on a school-wide basis that is based on
research-based practices, engages students,
incorporates culturally responsive practices, and
relies on ongoing assessment and progress monitoring
to inform instruction.
OLAC 3.5: Require the systemic implementation and
ongoing evaluation of prevention/intervention
strategies as part of the building’s instructional
program to ensure that all students meet performance
targets.
OLAC 5.7: Provide for extensive job-embedded
professional development aligned with building-level
strategies/action steps for improving for instruction
and achievement.
OLAC 6.2: Keep the purpose of ensuring the success
of every student central to all decisions.
Ohio Principals Standards
OPS 2.1: Principals ensure that the instructional
content that is taught is aligned with the Ohio
academic content standards and curriculum priorities
in the school and district.
OPS 2.2: Principals ensure instructional practices are
effective and meet the needs of all students.
OPS 2.3: Principals advocate for high levels of
learning for all students, including students identified
as gifted, students with disabilities and at-risk
students.
OPS 2.6: Principals support staff in planning and
implementing research-based professional

Major Concept(s)
	
  

Cultivate instructional effectiveness;
ensure implementation, monitoring, and
evaluation	
  
Cultivate instructional effectiveness;
ensure implementation, monitoring, and
evaluation
	
  

Cultivate instructional effectiveness
	
  

Provide high-quality PD; cultivate
instructional effectiveness	
  
Maintain focus
	
  

Cultivate instructional effectiveness;
maintain focus
Cultivate instructional effectiveness;
ensure implementation, monitoring, and
evaluation
Cultivate instructional effectiveness

Provide high-quality PD
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standards are identified using a coding system whereby the first portion of the standard label is an
abbreviation for the source of the standards (Ohio Leadership Advisory Council, Ohio Principals Standards,
Educational Leadership Constituent Council) and the second portion includes a number representing the general area
or domain in which the standard is located, a period, and then the specific number of the standard in that area or
domain.	
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Objective3
development.
OPS 3.4: Principals institute procedures and practices
to support staff and students and establish an
environment that is conducive to learning.
OPS 5.4: Principals establish expectations for the use
of culturally responsive practices that acknowledge
and value diversity.
ELCC Standards
ELCC 1.3: Candidates understand and can promote
continual and sustainable school improvement
environment with high expectations for students.
ELCC 2.1: Candidates understand and can sustain a
school culture and instructional program conducive to
student learning through collaboration, trust, and a
personalized learning
ELCC 2.2: Candidates understand and can create and
evaluate a comprehensive, rigorous, and coherent
curricular and instructional school program.
ELCC 2.3: Candidates understand and can develop
and supervise the instructional and leadership
capacity of school staff.
ELCC 5.3: Candidates understand and can safeguard
the values of democracy, equity, and diversity within
the school.
ELCC 5.5: Candidates understand and can promote
social justice within the school to ensure that
individual student needs inform all aspects of
schooling.

Major Concept(s)
Cultivate instructional effectiveness;
ensure implementation, monitoring, and
evaluation; support educator teams;
manage structures and resources,
including time
Cultivate instructional effectiveness;
connect to the community
Cultivate instructional effectiveness;
ensure implementation, monitoring, and
evaluation
Foster culture of inquiry; support
educator teams
Cultivate instructional effectiveness; use
data effectively
Distribute leadership; provide highquality PD
Maintain focus; connect to the
community
Maintain focus; connect to the
community	
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RUBRICS
LS RUBRIC #1
Standards
OLAC 3.1, OLAC 3.4, OLAC
3.5, OPS 2.1, OPS 2.2,
OPS 2.3, ELCC 1.3,
ELCC 2.1, ELCC 2.2:

Target
The rationale for picking a
particular framework
references school
circumstances and performance
levels that the candidate
substantiates with relevant data.
The discussion of the benefits
of selecting a particular
framework draws on a
research-based understanding
of the framework’s purposes
and uses.
The analysis of how to
reconcile differences between
the new framework and current
instructional programs,
policies, and/or practices draws
on an understanding of both the
new framework and the current
instructional programs,
policies, and/or practices.as
well as a evident understanding
of theories of change.
The written or oral expression
is clear and concise.

Acceptable
The rationale for picking a
particular framework
references school
circumstances and performance
levels.

Unacceptable
A framework is selected but no
rationale provided.

The discussion of the benefits
of selecting a particular
framework draws on an evident
understanding the framework’s
purposes and uses.

The response show limited
understanding of the possible
benefits of the framework.

The analysis of how to
reconcile differences between
the new framework and current
instructional programs,
policies, and/or practices draws
on an understanding of the new
framework as well as the
current instructional programs,
policies, and/or practices.

There is little effort to reconcile
differences between the new
framework and current
instructional programs,
policies, and/or practices.

The written or oral expression
is either clear or concise, but
not both.

The written or oral expression
is neither clear nor concise.
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LS RUBRIC #2
Standards
OLAC 3.4, OLAC 3.5,
OLAC 5.7, OPS 2.2, OPS 2.3,
OPS 2.6, OPS 3.4, ELCC 2.1,
ELCC 2.2, ELCC 2.3

Target
The analysis of teachers’
practices makes reference to
relevant evidence.
The selection of a strategy with
potential benefit is based in a
deep understanding of a school
culture and practices that is
carefully articulated orally or in
writing.
The plan for helping teachers
learn about a promising
practice is detailed and relevant
to the aim of improving
teachers’ competence.
The written or oral expression
is clear and concise.

Acceptable
The analysis of teachers’
practices makes reference to
some evidence but is mostly
speculative.
The selection of a strategy with
potential benefit is keyed to
particular features of a school
culture and practices.

Unacceptable
The analysis of teachers’
practices is speculative.

The plan for helping teachers
learn about a promising
practice is relevant to the aim
of improving teachers’
competence but lacks sufficient
detail.
The written or oral expression
is either clear or concise, but
not both.	
  

The plan for helping teachers
learn about a promising
practice is unspecific and not
likely to result in the learning it
intends to promote.

The selection of a strategy with
potential benefits appears to be
unconnected to knowledge
about a school’s culture and
practices.

The written or oral expression
is neither clear nor concise.
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LS RUBRIC #3
Standards
OLAC 3.4, OLAC 3.5, OLAC
5.7, OPS 2.2, OPS 2.3, OPS
2.6, ELCC 2.3

Target
The five videos or webinars are
directly related to the
instructional framework or
practice.
All five videos are ranked on
the three criteria and careful,
detailed discussions present
rationales for each rating.
The written or oral expression
is clear and concise.

Acceptable
The five videos or webinars
have some bearing on the
instructional framework or
practice.
All five videos are ranked on
the three criteria, and there are
rationales for each rating.
The written or oral expression
is either clear or concise, but
not both.

Unacceptable
Five videos or webinars are
included but they have limited
connection to the instructional
framework or practice.
All five videos are ranked on
the three criteria, but rationales
are either very sketchy (e.g.,
just a few words) or missing.
The written or oral expression
is neither clear nor concise.
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LS RUBRIC #4
Standards
OLAC 5.7, OLAC 6.2, OPS
2.6, OPS 5.4, ELCC 2.3,
ELCC 5.3, ELCC 5.5

Target
The PD activity responds to
research on high-quality PD
and addresses the needs of
adult learners as presented in
recent empirical research.

Acceptable
The PD activity responds to
research on high-quality PD
and attempts to be responsive
to the needs of adult learners.

Unacceptable
The PD activity does not
appear to take into account
either the research on the
characteristics of high-quality
PD or the research on the needs
of adult learners.
The content and instructional
The content, but not necessarily Neither the content nor the
design of the PD activity is
the instructional design of the
instructional design of the PD
likely to achieve the intended
PD activity addresses the
activity addresses the intended
objective of increasing cultural intended objective of increasing objective of increasing cultural
sensitivity among members of a cultural sensitivity among
sensitivity among members of a
school staff.
members of a school staff.
school staff.
The description of why the
The description of why the
The description of why the
activity is likely to have its
activity is likely to have its
activity is likely to have its
intended effect applies
intended effect applies either
intended effect fails to consider
knowledge about high-quality
knowledge about high-quality
the either knowledge about
PD and principles of effective
PD or principles of effective
high quality PD or principles of
adult learning.
adult learning, but not both.
adult learning.
The discussion of the
The discussion of the
The discussion of the
challenges that might impinge
challenges that might impinge
challenges that might impinge
on the use of the PD activity
on the use of the PD activity
on the use of the PD activity is
reveals a deep understanding of offers at least two observations unrelated to the current levels
the current levels of cultural
about the current levels of
of cultural sensitivity among a
sensitivity among a school staff cultural sensitivity among a
school staff.
as well as at least one
school staff.
organizational constraint.
The written or oral expression
The written or oral expression
The written or oral expression
is clear and concise.
is either clear or concise, but
is neither clear nor concise.
not both.
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