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Starting Point....

e We cannot “make” students
learn or behave

* We can create environments
to increase the likelihood
students learn and behave

* Environments that increase
the likelihood are guided by a
core curriculum and
implemented with consistency
and fidelity




MTSS/PBIS

* Problem solving framework

* Systematic implementation of
evidence-based practices

* Layers 1n increasingly more intensive
environmental supports to increase
the likelihood students are
academically, emotionally, and
socially successful
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U.S. Schools Using PBIS
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Schools Implementing Tier 1 PBIS with Fidelity
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Statistically Significant Outcomes of PBIS

Reduced

Use of exclusionary
discipline
(Bradshaw et al.,2010; Flannery et al.,204; Gage
et al,, 2018; Horner et al.,2005; Metzler et al., 2001,

Nelson, 1996; Nelson et al.,2002; Solomon et al.,
2012)

Racialinequitiesin
discipline
(Fox et al., 2021, Gion et al.,2020; McIntosh et al.,
2018; Mcintosh et al., 2021, McIntosh et al., in

press; Muldrew & Miller, 2021, Payno- Simmons,
2021, Swain-Bradway et al.,2019)

Bullying and exclusion

(Waasdorp et al.,2012)

Teacher burnout and stress

(_Kelm & Mchtgsh, 2012; Ross & Horner, 2006;

Improved
Prosocial behavior

(Metzler, Biglan, Rusby, & Sprague, 2001, Nelson et al.,
2002)

Em otional regulation
(Bradshaw et al., 2012)

Academic achievement

(Horner et al.,2009; Lassen, Steele, & Sailor, 2006;
Nelson et al.,2002)

School climate & school safety

(Horner et al.,2009; Mcintosh et al., 2021)

Organizational health

(Bradshaw et al., 2008)



Statistically Significant Outcomes of PBIS in
High Schools

Reduced Improved

Use of exclusionary Attendance

discipline (Fannery et al.,2020; Freeman et al., 2015b)
(Bradshaw et al.,in press; Brod et al., 2022; Student engagem ent
Flannery et al.,20¥4; Freeman et al., 2015a) (Flannery et al., 2020)

Alcohol and other drug use School clim ate

(Bastable et al.,2015) (Brod et al., 2022)



Mitchell, B. S., Hatton, H., & Lewis, T. J.

(2018). An examination of the
evidence-base of school-wide positive
behavior interventions and supports
through two quality appraisal
processes. Journal of Positive
Behavioral Interventions, 20, 239-250.

Principal Findings

Training in SWPBIS v. implementation of
SWPBIS

Mismatch with quality indicator protocols

Training in SWPBIS results in high fidelity
implementation in elementary schools

Generally positive outcomes
State-level infrastructure may be necessary



Implications for Research
s Conduct group design studies in diverse settings
m Assess implementation of multiple tiers

s Assess the mediating and moderating impact of
each component of the framework.

Implications for Practice

s Sufficient evidence using WWC standards to consider training
in SWPBIS an evidence-based practice resulting in high fidelity
implementation of Tier 1.

s Build district- and state-level infrastructure to support
building-level implementation.




Expanded PBIS Center Foci Over 20+ Years



Multi-Tiered System
of Supports

A prevention-based framework of
team-driven data-based problem
solving for improving the
outcomes of every student through
family, school, and community
partnering and a layered
continuum of evidence-based
practices applied at the classroom,
school, district, region and state
level




MTSS, Rtl,
PBIS, SW-PBS,



First Week of Term
One...

Design a vocabulary lesson:
e Assess current level
* Explicitly teach new terms

* Practice opportunities w/ feedback

e During lesson
* Independent work

* Test for mastery & provide
feedback




Behavior then Academics?

Academics then Behavior?



Early Literacy & Behavior '

(Kelk & Lewis, 2001)

What are the effects of three instructional conditions a)
social skill instruction, b) phonological / phonemic
awareness instruction, and c¢) a combination of
social skill instruction and phonological awareness
iInstruction on the reading related and/or social
behavior of at-risk kindergarten children”



Phonemic Instruction

Socie ' Jction

Phonemic and
SS Instruction

Early Literary
Outcome

+/-

Social Skill
Outcomes

Control Groug




MTSS Essential Features at the School Level




Universal
School-Wide
Features

Clearly define expected behaviors
(rules/expectations)

* All Settings
e Classrooms

Procedures for teaching & practicing
expected behaviors

Procedures for providing specific positive
feedback

Procedures for responding to problem
behaviors

Procedures for data-based decision
making

Family Awareness and Involvement



Benton Elementary School

lam.... All Settings | Classroom Hallways Cafeteria Bathrooms Playground Assemblies
Safe *Keep bodies | - Maintain - Walk * Walk - Wash hands with - Use equipment for * Walk
calm in line personal - Stay to *Push in soap and water intended purpose * Enter and exit
*Report any space the right on | chairs - Keep water in the - Wood chips are for | gymin an
problems stairs *Place trash | sink the ground orderly manner
* Ask - Banisters in trash can - One person per - Participate in
permission to are for stall school approved
leave any hands games only
setting - Stay in approved
areas
- Keep body to self
Respect- | *Treat others | - Be honest | - Walk - Eat only - Allow for privacy of | <Line up at first - Be an active
ful the way you - Take care | quietly so your food others signal listener
want to be of yourself others can -Use a - Clean up after self | <Invite others who - Applaud
treated continue peaceful want to join in appropriately to
*Be an active learning voice * Enter and exit show
listener building peacefully appreciation
* Follow adult * Share materials
direction(s) *Use polite
* Use polite language
language
*Help keep
the school
orderly
A *Be an active | *Be arisk - Return to *Use proper | <Follow bathroom *Be a problem * Raise your
Learner participant taker class manners procedures solver hand to share
* Give full *Be promptly *Leave when | *Return to class *Learn new games *Keep
effort prepared adult promptly and activities comments and
*Be a team * Make excuses qguestions on
player good topic
*Do your job choices







* Rule for when to use the skKill

» Set of useful skill variations
 teach the rule (TELL)

Social « demonstrate the skill (SHOW)

Sk||| Lesson « students practice the skill (PRACTICE)
 review and test the skill (PRACTICE)

Components + assign homework (PRACTICE)

Teaching social skills follows the same format '
as teaching academic skills

> 4




The colloquial/common understanding of Intrinsic Motivation:
“motivation that comes from inside an individual”
“the person choosing to do something for themselves”

The RESEARCH definition of Intrinsic Motivation:

“doing something because it is inherently interesting or enjoyable,
with no expectation of it leading to a separable outcome.”



Regulatory

Extrinsic Motivation

style (4 subtypes of Extrinsic Motivation)
(type of — o ,
o External Introjection Identification Integration
motivation) .
regulation
Salience of Ego Conscious valuing of Hierarchical
rewards/punish | involvement. activity. synthesis of goals
Associated ments, Focus on Self endorsement of Congruence of
processes compliance, approval from goals values with wider
Reactance self or others group
Locus of
controy | EXternal Somewhat| Somewhat Internal
regulation
(Who is in External Internal
charge?)
Ty p ' ca I “I do this because “I am doing this because “I do this because I think it is | “I do this because the action is
someone or something | it’s important to someone | important — my action fits my congruent with the values |
thoughts is making me. As soon | Icare about and | would own values” share with a wider group, and
as that stops, | stop” like to please them” will lead to things happening
to benefit that group”
Exam p I e Someone working a job Washing your partner’s A marathon runner training A teacher working hard to

they don’t really like
because it pays well

car because you know
they love a clean car and
it will make them feel
good

hard to run a marathon they
won’t win because they value
hard work and fitness

teach their class because they
want to make a difference to
society




Making Data-Based Decisions

Purpose

* Needs Assessment (Where do we start/ how do we maintain)
* Self Assessment Survey

* Help guide on-going instructional decisions (SWIS)
* Are we impacting student academic & social behavior

» System Evaluation / Implementation fidelity (TFI) ,
* What supports do the staff need Q\O\S ,OV%



Other Data Sources

f @

Academic Attendance School safety Emotional School
Achievement well being Climate



"If your school does a great job of PBIS in the
commons areas, but you don’t work together
to implement classroom systemes...

then your students are not going to a PBIS

school.”
Kent Mclntosh

/
7




Classroom expectations & rules
defined and taught (all use
school-wide, create classroom
examples)

Continuum of strategies to
respond to inappropriate
behavior in place and used per
established school-wide
procedure

Activity sequence promotes
optimal instruction time and
student engaged time

Procedures & routines defined
and taught

Students are actively
supervised (pre-corrects and
positive feedback)

Instruction is differentiated
based on student need

R

Classroom Universal Essential Practices

Continuum of strategies to
acknowledge appropriate
behavior in place and used with
high frequency (4:1)

Students are given multiple
opportunities to respond (OTR)
to promote high rates of
academic engagement



School-wide Self-Assessment




ECP Project Teacher Feedback Tool @" Rypple

| Date: | dass # Students: | Observer: ] Type of instruction (cirele those ohserved) T
Instructions Section 1 & 2: Make a tally mark in the corresponding box for each | Whaole Group ‘ Small Graup Small Group Peer Oneon One ndependent |
type of behaviour observed during 10 minutes of teacher instruction.
Section 1: Teacher Feedback Feedback el SR
Do not count feedback for academiccontent. Pre-correction (a)
Postive Feedback - Teacher Attention to Correct Behaviours Non-Specific Postive Feedback (b)
B n h m rk Pre-correction Non-Specific Positive Specific Positive Specific Positive Feedback ()
e c a (a) F eedback (h) Feedback (c)

Em pirical evidence suggests anywhere from 4 te 7 specific feedback

Th ro u g h D i re ct :taiiemertsldelivgred to Individual stude?tsnr the whole group, in a10-min

periodlead to desired student outcomes

Observations i oactt i

MNon-Sperific Corrective Feedback (e)
Corrective Feedback - Teacher Attention to Behoviour Errors
Specific Corrective Feedback (f)
No Feedback Non-Specific Corrective Specific Corrective
(<) Feedback {e) Feedback (f) Student Behaviour Errors {d)+(e)+(f)=

Total Positive Total Corrective
Feedback (b) + {c) = Feedback (e)+(f)=
Ratio of Positive to Corrective Feedback

Em pirical evidence suggests aminimum ratio of aboutthree positive
interactions for every one corrective interaction {3:1). While using the lo west
recommended ratio may be sufficient for most students, a significant number
of students will require more.?

Section 2: Opportunities to Respond

Do not count directionsto perform atask, socia questions or questions within
the context of negative feedback

Whoke S n Mndbadusl Opportunities to Respond Total Ratepermin
Total (g) Total (h)
Group + Individua (gl+(h)=
Research shows that students are significantly morelikely to be actively
engagedwhen ratesof OTR are at a minimum level of three per minute.’
E{'". | 0y :-j:T Adopted by W heil & Tef fer 2018 See TFT operational dejfinitions gud de for specific desmptims andemmpa‘es

LI
"M:‘ Fl'yppiqz Jroem NE ssouri SWPES Tier 1 Workbook ond MeConigl S Mitehell 2055 e rend wianer and mavws o B3 maaw ffo. 2073 Wi ven @i poonierm wabvimlsfi: wenin s 3008 st Crwiag i w ot muy af e snend foimay wtha JT ey —



Classroom Quiz

1. When the teacher , most students stop and
listen.

Test for Student Yes Sometimes No
Understanding

2. When class starts, the teacher has everything ready.
Yes Sometimes No

3. Before we start a new activity, the teacher reminds us what we are supposed to

do.
Yes Sometimes No

4. When we are asked to work by ourselves, all students work quietly and do what
they are supposed to do.

Yes Sometimes No

5. | often finish my work and do not know what | should be doing while others are
still working.

N7 _ _ ~ _ gL * N1



Data About Teacher & Student Behavior

Collected by University of Louisville 2008 -2015

6752 Classroom observations of teacher student
dyads

3200 in middle/high school setting



Classroom Systems

* Teach
* Brief in-service, single topic focus

* Practice (performance feedback)
* Peer coaching
* Principal “walk through”
* Direct observation / data collection




Resources - pbismissouri.org

[ 1O
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https://pbismissouri.org

Universal School-Wide Examples



Baseline Behavior Data Spring

15% Tier 3

Goal 5% 6+ Referrals

16% Tier 2

Goal 15%

69% Tier 1

Goal 80%

57 students
with 9+
Referrals

2-5 Referrals

0-1 Referral

1712 referrals



* Self-assessment / Review of behavioral
infractions

e Literacy block

* Teacher led small group
Classroom * Independent work

Universals « Student work group

* Clear procedures & routines
* Taught & practiced




Post Intensifying Tier | + Classrooms

16

St.udents 29% Tier 3

Wlth 9+ 6+ Referrals
Goal 5%

Referrals

10% Tier2
Goal 15%

83% Tier 1 :
Goal 80%

2-5 Referrals

0-1 Referrals

516 Referrals



Small Rural Elementary

* School used a universal screening instrument in
October.

e Results indicated that 32.3% of students were in the
at-risk or high-risk range.

* Team decided to focus first efforts on implementation
of Tier 1 with higher levels of fidelity.



Baseline Data Collection

e Classroom-Level Observations of Effective Classroom Practices

= Expectations & Rules

= Procedures & Routines

» Encouraging Expected Behavior

= Discouraging Inappropriate Behavior
= Active Supervision

= Opportunities to Respond

Initial ratio
of positive
specific
feedback to
correctives:
1.85:1

* Based on data, team identified 1 practice to improve upon.




Professional Development Process & Data








www.pbis.org
www.pbis.org



mailto:Ph.D.(brandi.simonsen@uconn.edu




* Changes to how
academic content
is presented or
assessed

Accommodations * Accommodations
do not change

vs. Modifications what the student
is expected to
master

* Modifications
change what the
student is
expected to
master




Classroom Links

https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template

https://www.pbis.org/resource/classroom-problem-solving

https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom

https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework

https://www.pbis.org/resource/advanced-tiers-in-high-school-lessons-learned-from-initial-implementation

https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers

https://www.pbis.org/resource/supporting-child-and-student-social-emotional-behavioral-and-mental-health-needs

https://pbismissouri.org/wp-content/uploads/2019/09/CARS Guide 2019.pdf



https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template
https://www.pbis.org/resource/classroom-problem-solving
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework
https://www.pbis.org/resource/advanced-tiers-in-high-school-lessons-learned-from-initial-implementation
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-child-and-student-social-emotional-behavioral-and-mental-health-needs
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fpbismissouri.org%2Fwp-content%2Fuploads%2F2019%2F09%2FCARS_Guide_2019.pdf&data=04%7C01%7CLewisTJ%40missouri.edu%7C2781f8efd3b949e967d808d9d52198da%7Ce3fefdbef7e9401ba51a355e01b05a89%7C0%7C0%7C637775162532162950%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=%2FetZeOh%2FCJWHYiXBciSQq5E7ibBv3Uzut8viA%2B5orfg%3D&reserved=0

Tier Il (small group)

» Efficient and effective way to identify at-risk students
* Screen
* Data decision rules
* Teacher referral
* Informal assessment process to match intervention to
student need
* Small group Social Skill Instruction
* Self-management
* Academic Support

e Part of a continuum — must link to universal school-
wide PBS system




Tier Il
(individualized
support)

When small group not sufficient

When problem intense and chronic

Driven by Functional Behavioral Assessment

Connections to Mental Health and Community

Agencies (Integrated Framework Monograph)

Part of a continuum — must link to universal
school-wide PBS system



Equity & Cultural Relevance
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Be Respectful

If | could
only teach

ohe social
skill....

Be Kind

Be Responsible

Empathy

“The psychological identification
with or vicarious experiencing of the
feelings, thoughts, or attitudes of

another.”

Be Caring



It is time to have
honest difficult
conversations...

In which most of us listen







Effects of Equity-focused PBIS on
Racial Equity in School Discipline

s Foxetal., 2021

s Gion et al., 2020

s Mclntosh et al., 2018

s Mclntosh et al., 2021

s Mclntosh et al., in press

s Muldrew & Miller, 2021

s Payno-Simmons, 2021

s Swain-Bradway et al., 2019







Disproportionality:

When PBIS is linked to reduction in ODRs does reduction occur for students from all ethnic groups?

Students with Major ODR/100 Students Enrolled
n = 69 schools

35

30

m 200506
= 200607
200708

All Students Latino Pacls







Equity Links

https://www.pbis.org/resource/discussing-race-racism-and-

important-current-events-with-students-a-guide-with-lesson-

plans-and-resources

https://www.pbis.org/resource/enhancing-family-school-

collaboration-with-diverse-families

https://www.pbis.org/resource/a-5-point-intervention-

approach-for-enhancing-equity-in-school-discipline



https://www.pbis.org/resource/discussing-race-racism-and-important-current-events-with-students-a-guide-with-lesson-plans-and-resources
https://www.pbis.org/resource/enhancing-family-school-collaboration-with-diverse-families
https://www.pbis.org/resource/a-5-point-intervention-approach-for-enhancing-equity-in-school-discipline

PBIS & the Individuals
with Disabilities
Education Act



* The IDEA allows, and sometimes requires,
school districts to use Part B funds to
implement coordinated early intervening
services (IDEA, 20 U.S.C. § 1413(f)).

* https://www?2.ed.gov/policy/speced/guid/ide
a/tb-early-intervent.pdf

Related IDEA * https://sites.ed.gov/idea/files/significant-
disproportionality-qa-03-08-17-2.pdf
* IDEA requires that a student’s IEP team
“consider the use of positive behavioral
interventions and supports for any
student whose behavior impedes his or her

learning or the learning of others” (IDEA,
20 U.S.C. § 1414(d)(3)(b)(1)

Regulations



https://www2.ed.gov/policy/speced/guid/idea/tb-early-intervent.pdf
https://sites.ed.gov/idea/files/significant-disproportionality-qa-03-08-17-2.pdf

“Ten Days”

* While IDEA indicates students on [EPs can be
removed up to 10 days (provided the removal is for
clearly specified infractions that are codified in
district policy and apply to ALL students) OSEP i1s

ID E A clear that the intent of the law was not to give “10
o < i ,: free days”
DlSClpllne e The regulations also do not say you cannot
“discipline” students with IEPs, it stipulates
& PBIS students with IEPs have procedural safe-guards

and the intent of the regulations are to encourage
schools to respond 1n instructional and pro-active
ways when students first display challenges to the
point of involving administrative action.

* OSEP has noted individual behavior supports are
more effective when placed in the context of a
continuum of supports (e.g., MTSS, school-wide
PBIS).




UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES

August 1, 2016
Dear Colleague:

The U.S. Department of Education (Department) is committed to ensuring that all children with
disabilities have meaningful access to a State’s challenging academic content standards that
prepare them for college and careers. Consistent with these goals. the Individuals with
Disabilities Education Act (IDEA) entitles each eligible child with a disability to a free
appropriate public education (FAPE) that emphasizes special education and related services
designed to meet the child’s unique needs.! 20 U.S.C. §§1412(a)(1) and 1400(d)(1)(A). Under
the IDEA, the primary vehicle for providing FAPE is through an appropriately developed
individualized education program (IEP) that is based on the individual needs of the child.

34 CFR §§300.17 and 300.320-300.324. In the case of a child whose behavior impedes the
child’s learning or that of others, the IEP Team must consider — and. when necessary to provide
FAPE, include in the TEP — the use of positive behavioral interventions and supports, and other
strategies. to address that behavior. 34 CFR §§300.324(a}2)(i) and (b)(2); and 300.320(a)(4).

The Department has determined that this letter is significant guidance under the Office of
Management and Budget’s Final Bulletin for Agency Good Guidance Practices,

72 Fed. Reg. 3432 (Jan. 25, 2007). See

www.whitehouse. gov/sites/default/files/omb/memoranda/fy2007/m07-07.pdf. Significant
guidance is non-binding and does not create or impose new legal requirements. The Department
is issuing this letter to provide LEAs and other responsible public agencies with information to
assist them in meeting their obligations under the IDEA and its implementing regulations.

If you are interested in commenting on this letter, please email us your comment at
iepgoals(@ed.gov or contact Lisa Pagano at 202-245-7413 or Lisa.Pagano@ed.gov. For further
information about the Department’s guidance processes, please visit

www2.ed.gov/policy/gen/guid/significant-guidance.html.

Recent data on short-term disciplinary removals from the current placement strongly suggest that
many children with disabilities may not be receiving appropriate behavioral interventions and

'While this letter focuses on requirements under the IDEA relating to FAPE in the least restrictive environment,
students with disabilities also have rights under two eivil rights laws that prohibit diserimination on the basis of
disability—Section 504 of the Rehabilitation Act of 1973 (Section 504) and Title IT of the Americans with Disabilities
Act (Title IT). The Office for Civil Rights (OCR) in the U.S. Department of Education enforces Section 504 in public
elementary and secondary schools. Also, in this context, OCR shares in the enforcement of Title IT with the U.S.
Department of Justice. More information about these laws is available at: www.ed.gov/ocr and www.ada.gov.

400 MARYLAND AVE., SW. WASHINGTON, DC 20202-2600
www.ed.gov
The Department of Education’s mission is to promote student achievement and preparedness for global competiveness by
Jfostering educational excellence and ensuring equal access.

https://sites.ed.gov/idealfiles/
dcl-on-pbis-in-
ieps-08-01-2016.pdf



https://sites.ed.gov/idea/files/dcl-on-pbis-in-ieps-08-01-2016.pdf

FBA & Parent Consent

Q: Is parent consent required to conduct a Functional Behavioral Assessment (FBA) as part
of the ongoing instructional and support strategy development conducted by special
educators for students with disabilities who are displaying problem behavior?

A: No, if the intent is for instructional purposes only. If an FBA is part of the evaluation
process to determine a) if problem behavior is a manifestation of the disability or b) an initial
or re-evaluation to determine if the child has a disability then parent consent is required.

Note: The FBA logic and technology were not developed or intended to be part of an
evaluative process to determine a manifestation of disability or the presence/absence of a
disability. FBAs are intended to determine functional relationships between student behavior
and the learning environment to guide intervention development. Non-response to FBA-
based interventions could be one component of a comprehensive evaluation process for
manifestation determination and/or IDEA eligibility.

Tim Lewis, August 2018



ttps://sites.ed.gov/idea/tiles/ideal
policy/speced/guid/idea/memosdcltrs/
acc-12-017845r-ut-gallo-fba-4-2-13.pdf



https://sites.ed.gov/idea/files/idea/policy/speced/guid/idea/memosdcltrs/acc-12-017845r-ut-gallo-fba-4-2-13.pdf

Other Considerations

* Within Tier II / III process, check IDEA or 504

status, ensure you work with case manager to
follow procedural safeguards

* Make as many connections to the students’ plan as
possible (e.g., accommodations, related services)
but do not “substitute” SW-PBIS supports for IEP
supports (they should supplement)

* Keep parents informed of all supports provided
across the continuum



IDEA/FBA & PBIS Resources

* https://www.pbis.org/resource/final-regulations-and-the-
reauthorized-functional-behavioral-assessment

e https://www.pbis.org/resource/when-to-use-functional-
behavioral-assessment-a-state-by-state-analysis-of-the-law

* https://www.pbis.org/resource/when-to-use-functional-
behavioral-assessment-best-practice-vs-legal-guidance

* https://www.pbis.org/resource/basic-fba-to-bsp-trainers-
manual

* https://www.pbis.org/resource/teaching-function-of-
behavior-to-all-staff



https://www.pbis.org/resource/final-regulations-and-the-reauthorized-functional-behavioral-assessment
https://www.pbis.org/resource/when-to-use-functional-behavioral-assessment-a-state-by-state-analysis-of-the-law
https://www.pbis.org/resource/when-to-use-functional-behavioral-assessment-best-practice-vs-legal-guidance
https://www.pbis.org/resource/basic-fba-to-bsp-trainers-manual
https://www.pbis.org/resource/teaching-function-of-behavior-to-all-staff

SW-PBIS
Impact on

Students with
|[EPs




Missouri SW-PBS

« 1084 schools from the state of Missouri
« 542 schools implementing
o 130 receiving recognition (Bronze, Silver, Gold)
0 412 not receiving recognition
« 542 schools not implementing
o Propensity score matched on demographic variables
 Independent variable
o0 Recognition status
« Dependent variables (Quartiles)
o Attendance
o MAPCA
o MAP MA
o OSS per 100 students

Analysis University of Missouri Center for SW-PBS 2021
* Ordinal Logistic Regression



Attendance

For all students:

Schools receiving recognition are 1.71 times
more likely to be in a higher quartile
compared to schools not implementing and
2.01 times more likely to be in a higher
guartile compared to schools implementing
without recognition.

For students with IEPs:
* Schools receiving recognition

are 1.53 times more likely to
be in a higher quartile
compared to schools
implementing without
recognition.

Attendance

40.0%

35.0%

30.0%
[72]
©
o
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University of Missouri Center for SW-PBS 2021



Communication Arts

For all students:

MAP CA
* Schools receiving recognition are 1.85 20.0%
times more likely to be in a higher quartile I
compared to schools not implementing and 35.0% I
1.96 times more likely to be in a higher » 30.0% .
quartile compared to school not receiving 22507_ L I I
recognition. @ =
g,’zo.o%
. g 15.0%
For students with IEPs: 8 o
* Schools receiving recognition 5.0%
are 1'52 tlmes more Ilkely to 0% Quartile 1 Quartile 2 Quartile 3 Quartile 4
be IN ad hlgher quartlle m Not Implementing (All) = Not Implementing (IEP) ®No Recognition (All)
No Recognition (IEP) = Recognition (All) Recognition (IEP)

compared to schools not
implementing.

University of Missouri Center for SW-PBS 2021



Math

For all students:

* Schools receiving recognition are 1.97 times more MAP MA
likely to be in a higher quartile compared to schools 40.0%
not implementing and 1.99 times more likely to be in I
a higher quartile compared to schools implementing 35.0%

without recognition. © 30.0%
Ie)
§25W @ I W EEa—— . H N W E—— —
For students with IEPs: S 200%
ko)
* Schools receiving recognition are 2.07 g 150%
times more likely to be in a higher & 10.0%
qguartile compared to schools not 5.0%
implementing and 1.67 times more 0.0%
Quartile 1 Quartile 2 Quartile 3 Quartile 4

likely to be in a higher quartile
compared to schools implementing
without fidelity.

m Not Implementing (All) = Not Implementing (IEP) m No Recognition (All)
No Recognition (IEP) = Recognition (All) Recognition (IEP)

University of Missouri Center for SW-PBS 2021



Field Elementary

A= School



* High Diversity
e 290 students; 50% minority; 20% English

Fleld Language Learners; 13% special education
* Instructional leader turnover
Elementary
* Poverty
School e 79% of students qualified for free and reduced
lunches

e Highly transient population




+Teachers and Staff committed to the
Field increasing academic and social success

Elementary

of all students

+ A committed Principal who supported
School faculty in their efforts to change the way the
taught to improve children’s lives

/
7




* Academic Standing
* Annual Yearly Progress (AYP)

Fie | d * 5% of all students scored proficient in
baseline year, according to the Missouri
E | ementa ry Assessment Program. Breakdown by group:

0% African American

18% Caucasian

0% Students with disabilities
0% English Language Learners
7% Free/Reduced Priced Lunch

School




Field Elementary School |

e Literacy /

* Baseline year data indicated
44% of students would
require intensive support for
reading and writing

* Social Behavior

* Baseline year averaging 10.4
discipline referrals per day




School-wide Positive
Behavior Supports



SW-PBS Impact
To 1.6 per day From 10.4 per day

MU College of Education —
1 ears of discovery, teaching and learning



Response to
Intervention

Literacy




Field Elementary Literacy Data Baseline Year

100% -

80%-
60% -

40% -

20%-

0%-

B Intensive

O Strategic

B Benchmark

2004-2005




Core Reading Intervention Groups 45 min,
90 min, 5 days 4 days week, with:

week with:

Structure (5th day individual focus )

Tier III Classroom Reading specialists, Sp Ed, ELL,
Teacher Sp. Lang,

Intensive. K-2 SRA Reading Mastery
Intervention ) _
3-5 Wilson Reading Systems

Tier II Classroom Classroom Teacher

Teacher Reading Mastery or Soar to

Strategic Success

Intervention

Tier I Classroom Classroom Teacher
Teacher Enrichment based on themes of

DIBELS benchmark
core program




Core Reading and Intervention Schedule

Core Intervention
K 9:00-10:30 12:25-12:55

1st 9:00-10:30 11:30-12:15

2 10:00-11:30 9:15-10:00

3 11:00-12:30 10:15-11:00

4 1:45-3:15 1:00-1:45

5 1:00-2:30 2:15-3:00









Impact

* Annual Yearly Progress

In Year One, 27% of Field’s students
scored proficient (up from 5%).

e African American: 0% improved to
16%
e Caucasian: 18% improved to 57%

e Students with disabilities: 0%
improved to 25%

* English Language Learners: 0%
improved to 27%

e -



Field Literacy Data

100% -
90%
80% -
70% -
60% -
50%
40%
30% -
20%
10% -

0% -

2004-2005

2005-2006

2006-2007

2007-2008

B Intensive
O Strategic

O Benchmark




Final Thoughts



Where in the world?



https://www.pbis.org/resource
/leveraging-short-term-
funding-to-build-long-term-
capacity


https://www.pbis.org/resource/leveraging-short-term-funding-to-build-long-term-capacity

Positive School
Climate and
Academic
Achievement

In a study of 173 schools, it was found that
the relationship between higher
achievement scores and a positive school
environment was stronger than the
relationship between higher achievement
scores and any of the following: parent
support, teacher excellence, student
commitment, school leadership,
instructional quality, or resource
management.

Taylor, M.J., West, R.P., & Smith, T.G. (2006). Indicators of school quality:
The link between school environment and student achievement. Logan, UT:
Utah State University: Center for the School of the Future.



More information pbis.org
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