Courageous Leadership:
Empowering and Inspiring Action for All

Cathy J. Lassiter, Ed.D.

Ohio Leadership Advisory Council
Action Forum
December 12, 2017



Guiding Principles

» Courage is in all of us

» School leaders must
act courageously to
create high performing
schools

* Nothing changes, If
nothing changes



Research for the Keynote




Part I:
Foundations in everyday
courage




Rationale

COURAGE



PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS 2015

Standard 1. Mission, Vision, & Core Values

Effective educational leaders develop, advocate, and enact a
shared mission, vision, and core values of high quality education
and academic success and well-being of each student.

Standard 6. Professional Capacity of School Personnel
Effective educational leaders develop the professional capacity
and practice of school personnel to promote each student’s
academic success and well-being.

Standard 2. Ethics & Professional Norms

Effective educational leaders act ethically and according to
professional norms to promote each student’s academic success
and well-being.

Standard 7. Professional Community for Teachers & Staff
Effective educational leaders foster a professional community of
teachers and other professional staff to promote each student’s
academic success and well-being.

Standard 3. Equity & Cultural Responsiveness

Effective educational leaders strive for equity of educational
opportunity and culturally responsive practices to promote each
student’s academic success and well-being.

Standard 8. Meaningful Engagement of Families &
Community

Effective educational leaders engage families and the community
in meaningful, reciprocal, and mutually beneficial ways to promote
each student’s academic success and well-being.

Standard 4. Curriculum, Instruction, & Assessment
Effective educational leaders develop and support intellectually
rigorous and coherent systems of curriculum, instruction, and
assessment to promote each student’s academic success and
well-being.

Standard 9. Operations & Management

Effective educational leaders manage school operations and
resources to promote each student’s academic success and well-
being.

Standard 5. Community of Care & Support

for Students

Effective educational leaders cultivate an inclusive, caring, and
supportive school community that promotes the academic success
and well-being of each student.

Standard 10. School Improvement

Effective educational leaders act as agents of continuous
improvement to promote each student’s academic success and
well-being.
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PSEL Standard 1

Vision, Mission & Core Values
Element

Articulate, advocate, and cultivate core values
that define the school’s culture and stress the
Imperative of child-centered education; high
expectations and student support; equity,
Inclusiveness, and social justice; openness,
caring, and trust; and continuous improvement.

(p.9)




PSEL Standard 3

Curriculum, Instruction & Assessment
Element

Confront and alter institutional biases of
student marginalization, deficit-based
schooling, and low expectations
assoclated with race, class, culture and
language, gender and sexual orientation,
and disability or special status. (p.11)




Tommy Thompson, New London High, CT Ashton Clemmons, Brooks Global, NC

Emily Paul, (retired)
Good Shepard of the Nativity,
New Orleans, LA

_ Stan Law, Arlington High, IN
Walter Perez, Austin Elementary, TX



The Meaning



Courage for school leaders?

What is courage?

Courage is described as (1) a willful, intentional act, (2) executed after mindful
deliberation, (3) involving objective substantial risk to the actor, (4) primarily
motivated to bring about a noble good or morally worthy purpose, (5) despite
the presence of the emotion of fear. (Rate, Clarke, Lindsay & Sternberg)









Our Deepest Fear



Kinds of
Courage for
School
Leaders



Kinds of Courage

Moral Courage: Disciplined Courage:

Remaining steadfast, strategic, and
deliberate in the face of inevitable set backs
and failures for the greater good.

Standing up and acting when injustices
occur, human rights are violated or when
persons are treated unfairly.

Intellectual Courage: Empathetic Courage:

Challenging old assumptions and Acknowledging personal bias' and
understandings and acting on new intentionally moving away from them in
learnings and insights gleaned from order to vicariously experience the trials
\ experience and/or educational research. and triumphs of others.




Partner Talk

Discuss the extent to which these types of
courage are needed by school leaders with
specific examples that require one or more of

the 4 kinds of courage.




What’s happening in TBT’s and BLT’s?



Determining Impact on All Students
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Part |l
Does everyone have
courage?



Does everyone have courage?

Growing body of
research In
psychology and
neuroscience on
how courage
operates in the
brain
Research says, yes!



2 Studies



Research Questions

« Can we train our
brain to act
courageously?

- Can courage be
leveraged to
iImprove
organizational
performance?

Weizmann Institute in Rehovot, Israel



* Purpose:
Measure fear
and document
courage in the
brain

Research



Snakes in an MRI Machine
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Study 1
Findings

There is a courage center in the brain that is
activated when we face our fears and this center
serves to quiet the fear when courage activated.



Study 2: The Role of Courage in the
Workplace

The Center for Compassion and
Altruism Research and Education



CHAPTER 9 J

Courage and Work

Breaking Routines to
Improve Performance

Monica C. Worline
Amy Wrzesniewski
Anat Rafaeli

Organizations are social systems designed to preserve themselves
and their status quo. The pervasive influence of norms provides a
ready means of control over what people think, say, and do (Hack-
man, 1992; Gersick & Hackman, 1990). Routines for doing work
proscribe the possibilities for accomplishment (Bourdieu, 1990;
Cyert & March, 1963; March & Simon, 1958; Nelson & Winter,
1982). Roles create strong scripts for how people behave toward one
another (Goffman, 1959). Divisions of labor give rise to divisions of
power that enforce subtle rules for relating to one another and to
work (Sandelands, 2001; Tiedens, 2000). Expectations for appro
priate behavior are formed from the ongoing pattern of routines,
norms, roles, and scripts (Bourdieu, 1990; Cohen & Bacdayan,
1994). Given that organizational systems are designed on such per-
asive and scripted control, where does courage fit into organiza-
tional life? Is courage a meaningful concept in work performance?

In his indictment of the morality of managerial cultures, Jackall
(1988) illuminated ways in which managers, dependent on an or-
ganization for their economic means and social stature, suppressed
their personal morality and courage in the work context. In Jackall’s

portrait of organizations, managers rely on expectations, scripts,

295 ‘
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Worline, M.C., Wrzesniewski, A & Rafaeli, A (2002). Courage and
work. Breaking routines to improve performance.



Study 2:

FIndings

» Individuals who
withessed courage
had subsequent

— higher levels of
self-efficacy,

—a sense of
organizational
ownership,

—a willingness to be
engaged in work.



Courage at Work

» Self-efficacy
» Ownership
* Engagement



Partner Talk

Share an experience you have had at work
which is related to the findings in research on
courage.




The Three Cups of Courage

Trust

Accountability Risk-Taking



Personal and
Collective
Accountability



Collective
Accountability

Sure glad the hole isn't at our end. J

"

Collective accountability is the shared responsibility for
results and the cooperative work among all staff to achieve
at high levels. People are strongly connected, and they
feel responsible to each other for getting their work done.



Organizational trust is dependent on
the actions of the leader.









Building YOUR
Courageous Mindset



3 Keys to a
Courageous Mindset

Believe in yourself
without limits

Keep worry at bay

Maintain optimism



1. Believe In Yourself
Without Limits



Listen to the
voice of
strength,

confidence,

power and
passion.



%
of self talk
IS negative




95 %

of self
talk I1s
negative



‘Aeq 1e salllom das) ‘7



Worrying constantly
and staying on high
alert will impede your
development as a
courageous leader.



Excessive
worrying takes
away focus,
causes fatigue
and stress, and
steals joy.



Keep Worry at Bay

% Worries

Things that never actually happened

Things from the past that could neither be
changed nor otherwise influenced

Needless worries about health
Petty worries about unimportant things
Worries about substantial issues

Worries about things that could be
controlled or changed



Keep Worry at Bay

% Worries

40%  Things that never actually happened

30% Things from the past that could neither
be changed nor otherwise influenced

129% Needless worries about health

10%  Petty worries about unimportant things
8% Worries about substantial issues

72ofthe 8%  \Worries about things that could be

or
4% controlled or changed



The best antidote for
worry Is purposeful
action toward a
meaningful goal.









Be deliberate
about your
optimism and
keep optimistic
people around
you.



Give yourself
credit for what
IS best in you.



Optimists
outperform
pessimists by 50%




A tale of two sales executives

“The
prospects for
sales are dim
because no
one wears
shoes here.”



A tale of two sales executives

“The prospects
for sales are
tremendous
because no one
wears shoes
here!”



Courageous Mindset

1. Believe Iin yourself
without limits

2. Keep worry at bay
3. Maintain optimism




Eddie Murphy-Imagine That




In conclusion,
Remember this........

“You may encounter many defeats, but you must not
be defeated. In fact, it may be necessary to
encounter the defeats, so you can know who you

are, what you can rise from, how you can still come
out of it.”
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