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• Explore the ESEA reauthorization and
upcoming changes
• Challenge current policy solutions

Accountability as Inquiry

• Present some emerging ideas and
opportunities
• Celebrate progress in OIP and OLAC

Brian A McNulty Ph. D.

Campbell’s Law (As applied to educaAon)
“the more any
quanAtaAve social
indicator is used for
social decision-making,
the more subject it will
be to corrupAon
pressures and the
more apt it will be to
distort and corrupt the
social processes it is
intended to monitor.”
Campbell 1976

• When quanAtaAve
measures such as test
scores are used to make
key decisions:
• The measures themselves
are subject to corrupAon
pressures and,
• In addiAon, the highstakes distort and corrupt
teaching and student
learning
Welner (2013).
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ESEA/NCLB ReauthorizaAon – Eliminated
• AYP
• Universal proﬁciency, outcomes, and
dates
• “Cascade of sancAons”
–Speciﬁc intervenAons of low
performing schools

Campbell’s Law
• Corollaries:
• Classroom instrucAon leading up to
the standardized test is now
preparaAon for the teacher’s job
evaluaAon
• PreparaAon for the test becomes
the job itself!
Welner (2013).
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ESEA/NCLB ReauthorizaAon – Eliminated
• Title I portability
• Highly qualiﬁed teachers
– Teacher evaluaAon
• R^T
• Reading First
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ESEA/NCLB ReauthorizaAon -Every Student
Succeeds Act (ESEA) - ConAnued
• Challenging standards
• States sAll have to test student in math
and reading in grades 3-8 and once in high
school and sAll report by subgroups
• No role in evaluaAon of teachers from
USDOE
Redding 2015 CII

ESEA/NCLB ReauthorizaAon • Mandate state-developed accountability
systems (States sAll have to submit
accountability plans)
• State parAcipaAon in NAEP
• States can establish their own goals but must
address proﬁciency rates, gaps, and
graduaAon rates
• SEA idenAfy the bo^om 5% of schools and
intervene as well as for subgroups and
Redding 2015 CII
graduaAon rates

State parAcipaAon in NAEP

PARRC ELA

PARRC Math

PARRC Algebra I
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ESEA/NCLB ReauthorizaAon
• 7% set-aside for turnarounds
• Some states can apply to use local testsexperiment with new types of assessment.
• Only 1% of special ed. students can get
alternaAve test
• ConsolidaAon of programs

• SEA’s will have more
discreAon over:
• Their accountability
systems
• Their evaluaAon systems
• IntervenAons in low
performing schools

Waiver from Ohio’s State
Tests available
• Many people wanted less assessment
and federal accountability (including
evaluaAon)
• Now ODE and districts need to think
through and develop accountability
systems that provides more local
opAons, but also give reliable evidence.

• Districts and schools have the
opportunity to submit a proposal
to explore alternaAve approaches
to state tests in 2016-2017.
• Ohio law allows the state superintendent of
public instrucAon to approve up to 10 waivers.
• A waiver permits the district or school to
develop and use an alternaAve assessment
system for the district’s students in place of the
state assessments required under law.

Assessment

The amount of new
technical
knowledge is
doubling every year
Darling-Hammond & Adamson 2014
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Schools must teach disciplinary
knowledge in ways that also help
students learn how to learn,

so that they can use knowledge in
new situaAons (and new ways.)

Darling-Hammond & Adamson 2014

The skills in greatest demand are the nonrouAne interacAve skills that require
collaboraAve invenAon and problem solving.

Darling-Hammond & Adamson 2014

The return of performance assessments

There is a need to
measure both
core knowledge
and higher order
thinking skills

Darling-Hammond & Adamson 2014

The return of performance
assessments
• Research done then
found that these
performance assessments
improved the quality of
instrucAon.
• However most states
disconAnued these with
the adopAon of NCLB
requirements of annual
grade level tesAng.
Darling-Hammond & Adamson 2014

• During the 1990’s many
states developed
assessment systems that
included locally
administered performance
assessments
(CT, KY, ME, MD, NE, NH,
NJ, NY,OR, VT, RI,
WA,WI,WY and others). Darling-Hammond & Adamson 2014

Research found that when teachers
become experienced in developing
and evaluaAng high-quality
performance assessments, they are
be^er able to design and deliver
higher-quality learning experiences.

Darling-Hammond & Adamson 2014

4

12/2/15

The Gordon Commission
on Future Assessment in
EducaAon
“To be helpful in achieving the learning
goals laid out in the Common Core,
assessments must fully represent the
competencies…
The best assessments can accelerate the
acquisiAon of these competencies if they
guide the acAons of teachers and enable
students to gauge their progress.
Darling-Hammond & Adamson 2014

The Gordon Commission
on Future Assessment in
EducaAon

• To do so the tasks must be worthy of the
a^enAon and energy of teachers and
students…
• The assessment system (must) be robust
enough to drive the instrucAonal changes
required to meet the standards…and
provide evidence of student learning
useful to teachers.
Darling-Hammond & Adamson 2014

Two alternaAves are parAcularly
worthy of consideraAon:

What ahead

1. Combining mulAple
measures that include inputs
as well as outputs; and
2. Inspectorate systems
incorporaAng selfevaluaAons coupled with
site visits conducted by
disinterested but qualiﬁed
visitors represenAng the
state or an accreditaAon
group.

1. MulAple Measures
• One of the key criAcisms of the
test-based model is that
standardized tesAng does not
measure all the important
aspects of a successful school.
• The reasoning is
straighporward; a more
comprehensive set of
measures will more validly
capture the broader set of
cogniAve and aﬀecAve learning
goals

Mathis 2015

MulAple measures -consideraAons

Mathis 2015

1. Adequate student opportuniAes
and resources to achieve each
state’s goals;
2. ConAnued development of
mulAple-measure approaches
that strive for balance and
clarity;
3. CauAous use of standardized
test scores;
4. Avoidance of data aggregaAon
Mathis 2015
into a single score;
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Unfortunately, “mulAple measures” is an
elasAc term that includes an eclecAc
variety of elements.

The term can mean many diﬀerent
things and thus result in many
diﬀerent policy approaches.
Mathis 2015

Advocates of mulAple measures oren
speak of a “dashboard” of decision data

But their validity, as a measure of
school quality, is sAll open to quesAon.
Mathis 2015

“MulAple measures” has served as a
bridging concept between diﬀerent
policy camps.

2. School Self-EvaluaAons Plus
Inspectorates

Darling-Hammond and Hill, for example,
released companion reports addressing
elements to be included in the next generaAon
of school evaluaAon systems

Self-evaluaAon combined with
inspectorate systems conAnue to be
the norm in most developed countries
(OCED)
Mathis 2015

Inspectors

The self- evaluaAon report becomes a
foundaAonal document for the inspecAon team.

Mathis 2015

1.

Development and
implementaAon of school
visitaAon teams, with a priority
on higher need schools;
2. External reviews focusing on
guidance and support rather
than sancAons;
3. Trained and qualiﬁed reviewers
who meet prescribed standards;
and
4. MulAple stakeholders involved in
the design of state’s evaluaAon/
Mathis 2015
inspectorate program.

• Through interviews and data
review, the team seeks to verify
such things as
– student expectaAons,
– the comprehensiveness of
assessment,
– curricular adequacy,
– professional development,
and
– available supports and
intervenAons

Mathis 2015
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No evaluaAon system by itself is capable
of overcoming the deﬁciencies of a school
or community lacking resources.

What does and doesn’t work!

Mathis 2015

The history of educaAonal reform
has been one of consistent failure
as the ﬁeld moves from fad to fad.
Over Ame policy makers
have repeatedly
implemented simple
soluAons for reform
based upon li^le if any
research.
Good & Lavigne (2014)

AERA Issues Statement on the Use of ValueAdded Models in EvaluaAon of Educators and
Educator PreparaAon Programs (11.11.15)

The statement,
cauAons against
the use of VAM
for high-stakes
decisions
regarding
educators.

EvaluaAon and VAM
The AERA statement speaks to the
formidable staAsAcal and methodological
issues involved in isolaAng either the
eﬀects of educators or
teacher preparaAon programs
from a complex set of factors
that shape student performance.
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Classroom teacher main eﬀects on
achievement are not easily separated out
from other eﬀects

MulAple researchers have

analyzed the VAM model (and)
found that esAmates produced by
the model are signiﬁcantly biased
Yeh, (2013).

(Rothstein, 2009, Koedel and Be=s (2011),
Briggs and Domingue (2011)

43

that is why value-added
models for evaluaAng
teacher quality have
proven to be so unreliable
from year to year
and classroom to
classroom in the same
year.

Berliner 2014

44

American StaAsAcal
AssociaAon Statement
“Using Value-Added Models for
EducaAonal Assessment” (2014)
• “VAMs are generally based on
standardized test scores, and do not
directly measure potenAal teacher
contribuAons toward student
outcomes.”
45

American StaAsAcal AssociaAon. (2014)

When three years of rankings are
used,

As classrooms vary,
so will the value-added scores
obtained by teachers.
Berliner 2014

47

• reliability is even worse
• 74% of teachers ranked
in the bo^om quinAle
shir out of that quinAle
• 56% of teachers ranked
in the top quinAle shir
out of that quinAle
Yeh, (2013).

48
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The only way to know if measures of
teaching truly idenAfy eﬀecAve
teaching and not some unmeasured
student characterisAcs is by randomly
assigning teachers to students

VAM lacks validity for the purpose of
high-stakes decisions regarding
individual teachers

Gates FoundaAon, (2013

50

Yeh, (2013).

Because of this (variability), you simply
can-not ethically and legally use these
data for high-stakes decisions about
teacher competence,

What does and doesn’t work!

However, these data might be used
for purposes of formaAve evaluaAon
of teachers.
Berliner 2014

51

What does and does not work..
• Does the size of the
school ma^er?
• Reducing school size
doesn’t improve
outcomes
Wiliam. 2011

What does and does not work..
Does paying teacher
bonuses work?
The scores of the
students taught by
teachers who were
oﬀered the bonuses
were no higher than
those taught by other
teachers

Wiliam. 2011
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What does and does not work..
ReconsAtuAon
• A comparison of
similarly lowperforming schools
that were not
reconsAtuted shows
that they improve
at the same rate

What does and does not work..
Charters
• ½ of charter schools get similar
results to public schools,

Wiliam. 2011

• 1/3 get worse results, and
• 1/6 get be^er results
• The net eﬀect of the introducAon of
charter schools, therefore, appears to
be a slight lowering of student
achievement
Wiliam. 2011

What does and does not work..

More than 80% of charter
schools are either no be^er or
worse than tradiAonal public
schools at securing math and
reading gains for their
students…..

• Teachers’ aides

the states most associated with extensive
charter school laws, parental choice, and
accountability systems (Arizona, Florida, Ohio,
and Texas) rank highest among the states where
tradiAonal public school students outperform
charter school students
Berliner and Glass, 2014

Teacher unions are the problem
Only ﬁve states do not allow collecAve
bargaining for educators, eﬀecAvely banning
teachers unions. Those states and their
SAT/ACT rankings are as follows:
• South Carolina – 50th
• North Carolina – 49th
• Georgia – 48th
• Texas – 47th
Business insider 2011
• Virginia – 44th

actually lowered the performance of
students they were assigned to help
• Textbooks
there was li^le evidence that changes in
textbooks alone had much impact on
student achievement.
It was only when schools changed
teaching pracAces and student
interacAons that a signiﬁcant impact on
achievement was found
Wiliam. 2011

States that are more heavily unionized
tend to have higher achievement scores
(Strauss, 2010)

Berliner & Glass 2014
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What does work

OIP is the enactment
of Ohio’s Leadership
Development Framework

www.ohioleadership.org

Movingyournumbers.org

Framework- Key PracAces

Leaders Make
It Happen!
An Administrator’s Guide to Data Teams

A co-publication of

American
Association of
School
Administrators

BRIAN A. MCNULTY
and LAURA BESSER

1. Use data well
2. Focus and limit goals
and strategies
3. Select and implement shared
instrucAonal pracAces
4. Implement deeply
5. Monitor, provide feedback
and support
6. CollaboraAvely inquire and
learn
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What is needed

In the breakout session

• Universal Preschool

• Family wrap around services
• Be^er training for teachers (pre-service and
in-service)

Our 3 most promising strategies are not
working well
• Classroom
observaAons
• Professional learning
communiAes (TBTs)
and
• Coaching
• What to do about this

The Mirage Study Findings

School systems are not helping teachers
understand how to improve—or even that
they have room to improve at all.
Gates FoundaAon 2014
TNTP. (2015).

69

Other work across Ohio

New modules & Videos
• Diverse Learner
• EﬀecAve Curriculum PracAces
• Ability Grouping
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Brian A McNulty Ph. D.
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